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MISSION STATEMENT

Prepare all students to be academically and socially successful.

List the names and occupations of those persons who participated in developing the mission statement:

Name

Title/Occupation

Veronica Washisngton

Alternative to Suspension Aide

Cheryl Livingston

5th Grade Teacher

Mary Kubala

2nd Grade Teacher

Maria Rothschild

Guidance Counselor

Sandra Broom

WIN Grade Teacher

Lori Brandon

Resource Helping Teacher

D'Andrea Chatman

PTA President, Community Member

Trina Lee

Kindergarten Teacher

Sam Chatman

Parent

Joshua Chatman

Student




DATA COMPREHENSIVE NEEDS ASSESSMENT: SUMMARY REPORT

Part 1:

For Title I Schools: ELA and Math by subgroups should be primary when considering weaknesses that will lead to the goals in the SIP.

This data should reflect findings on Step 10 of the Trend Data Analysis worksheet.
Rank-order the identified areas of strength (3-5) from the student performance and attendance and/or dropout data and indicate the supporting data

Sources:

STRENGTHS

DATA SOURCES

1. English Language Arts (ELA) Student Performance

CRT Index Trend Data, Subgroup % Proficient Trend Data Analysis,
LEAP and iLEAP CRT School Performance Report Analysis

2. Teacher Collaboration & Literacy Job Embedded Professional
Development

WFSG Monthly Logs, Formal & Informal Classroom Observations, NSSE
Survey Data, 2006-2007 Literacy Program Questionnaire

3. School-Wide Positive Behavior Support

STI Discipline Reports, Formal and Informal Classroom Observations

4.

5.

Rank-order the identified areas of weakness (3-5) from the student performance and attendance and/or dropout data and indicate the supporting data

Sources:

WEAKNESSES

DATA SOURCES

1. Math Student Performance

CRT Index Trend Data, Subgroup % Proficient Trend Data, CRT School
Performance Report Analysis

2. Science Student Performance

CRT Index Trend Data, Subgroup % Proficient Trend Data Analysis,
LEAP and iLEAP CRT School Performance Report Analysis

3. Reading Fluency

DIBELS Instructional Recommendations, My Reading Coach Data

4.

5.

The identified weaknesses will lead to the goals.




Part 2:

This data should reflect findings from the needs assessment as reported on the Data Triangulation sheets.
List the contributing factors from the attitudinal/perceptual, behavioral, and archival data of the previously identified strengths:

CONTRIBUTING FACTORS TO THE STRENGTHS

DATA SOURCES

1. Use of data Driven decision Making and Examining Student work using Wows
& Wonders Protocol

WFSG Monthly Logs, Observation Data, NSSE Survey Data, 2007-2008 Literacy
program Questionnaire

2. Teacher WFSG Collaboration, Literacy Job Embedded professional
Development, and Tutoring (LEAP, My Reading Coach, etc.)

WFSG Logs, Tutoring Logs, DIBELS Data, CRT Index Trend Data, Subgroup %
Proficient trend Data Analysis, CRT School Performance Report Analysis

3. School-wide Positive Behavior Support Incentives, CHAMPS, Kagan
Structures (Cooperative Learning Activities)

Teacher Lesson Plans, Promethean Flipcharts, Classroom and School CHAMPO
Boards

4.

5.

List the contributing factors from the attitudinal/perceptual, behavioral, and archival data of the previously identified weaknesses:

CONTRIBUTING FACTORS TO THE WEAKNESSES

DATA SOURCES

1. Major focus on ELA, Titeracy, and Wrting.
"instructional strategies to meet this need.

I eachers have not adjusted their

CRT Index Trend Data, Subgroup % Proficient Trend Data, CRT School
Performance Report Analysis, WFSG Logs, Administrative Observations

2. Lack of hands on Science lessons and differentiation of instruction

LEAP- Grade 4- CRT School Performance Report Analysis, CRT Index Trends,
WFSG Logs, Administrative Observations

3. Lack of small group remediation and intervention in reading fluency,
Inconsistent use Earobics program

DIBELS Instructional Recommendations, My Reading Coach Data, Earobics
Data Reports

4.

5.

The contributing factors of the weaknesses will lead to the strategies.




SCHOOL PERFORMANCE SCORE CHART

New Baseline SPS
(Select year and enter score)

New Growth Target
(Select year and enter target)

New SPS Goal
(Select year and enter score)

New School Baseline SPS 05-06: 82.1

New School Growth Target 05-06: 3.6

New School SPS Goal 05-06: 85.7

New School Baseline SPS 06-07: 71.2

New School Growth Target 06-07: 5.0

New School SPS Goal 06-07: 76.2

New School Baseline SPS 07-08: 69.4

New School Growth Target 07-08: 5.9

New School SPS Goal 07-08: 75.3

New School Baseline SPS 08-09:

New School Growth Target 08-09:

New School SPS Goal 08-09:

New School Baseline SPS 09-10:

New School Growth Target 09-10:

New School SPS Goal 09-10:

New School Baseline SPS 10-11:

New School Growth Target 10-11:

New School SPS Goal 10-11:

Use Principal’s Report Card: www.louisianaschools.net/lIde/pair/1989.asp




ELA STRATEGY PLANNING WORKSHEET

ELA GOAL 1: By 2013-2014, all students will reach high standards, attaining proficiency or better, in reading/language arts.

OBJECTIVE(S):

To increase ELA CRT Index Scores in 3rd grade from 907 to__ 956 by 2009
To increase ELA CRT Index Scores in 4th grade from __ 70.4 to__ 78.6 by 2009
To increase ELA CRT Index Scores in 5th grade from __78.6 to_ 855 by 2009

SUBGROUP OBJECTIVES
White __N/A__to __N/A Black: __60.6 to__ 64.6 ED: _ 625 to_ 66.2 SWD:__27.3 to_ 345

LEP:

N/A

to

N/A

SCIENTIFICALLY BASED RESEARCH STRATEGY:: (Derived from the contributing factors)

Job-Embedded Professional Development

PROCEDURES FOR EVALUATING ELA GOAL, OBJECTIVE(S), AND STRATEGY:

Student performance data will be used to evaluate the objective and the overall impact of the targeted strategy. Applicable testing instruments will includ
sections of the LEAP ( grade 4) and ILEAP (grades 3 & 5). For the CRT sections of these instruments, student proficiency percentage will be analyzed a
well as disaggregated by subgroup. For NRT data, student performance will be analyzed in terms of standard scores, normal curve equivalent scores, al
percentiles. Data will also be compared to data from previous years to determine trends. At the K-3 level, data will come from the DIBELS assessment
percentage of students reaching benchmark at grade level status will be reviewed and will be compared to scores from previous years to determine trenc
from the CRT scores will be used to calculate ELA Index Scores which will be compared with stated objectives to determine the degree to which objectiv
obtained. Data will also be analyzed to identify strengths and weaknesses in instructional strategies and delivery in order to determine professional deve

for both initial and follow-up training.




ELA STRATEGY PLANNING WORKSHEET

SCIENTIFICALLY BASED RESEARCH STRATEGY:

Job-Embedded Professional Development

Bibliographic Notation:
Easton, L.B. (2002, March). How the Tuning Protocol Works. Educational Leadership, 59(6), 28-30.

Guskey, T. (1996, June). Staff Development Process of Teacher Change. Educational Researcher, 15(5)5-12.

Learning First Alliance (2000). Every Child Reading: A Professional Development Guide. Washington, D.C.: Author. www.learningfirst.org/readingguide.h
National Education Goals Panel. (2000, Dec.). Bringing All Students to High Standards. NEGP Monthly. www.negp.gov/issues/issu/monthly/1200.pdf
Nolan, K. (2000). Looking at Student Work: Improving Practice by Closing in. Providence, R.l.: Annenburg Institute for School Reform.

Schmoker, M. (1996). Results: The Key to Continuous School Improvement. Alexandria, VA: ASCD.

Brief Summary of Research:

Professional development that is conducted during the hours of an educator’s work day is described as job-embedded professional development. This cc
from fairly recent research which concludes that in order for professional development to be truly effective, it should be integrated into the established tee
schedule. Two studies in particular articulate and validate the importance of embedding training into the school day. Every Child Reading: A Professional
Guide from the Learning First Alliance (2000) and Teachers Who Learn, Kids Who Achieve: A Look At Schools with Model Professional Development, a
WestEd (2000).

Malcolm Knowles, in his book The Adult Learner: A Neglected Species, makes several assumptions about adults which are all addressed with properly ¢
embedded professional development. Teachers are problem-centered and learn best, he states, when directed. They also use past experiences to unde
information and are willing to learn when it is considered important to them.

Mike Schmoker, for instance, argues that data should first be examined in order to determine which staff development initiative should be used to target :
student achievement goals (1996). The study of student work, for example, can result in the collection of such data that reveal student strengths and wee
Stiggins advises that this, along with effective monitoring of student progress, is crucial. (Sparks, 1999). Katherine Nolan (2000) discovered seven qualit
proven effective in improving the quality of teacher assignments and student work, and a particular approach to examining student work is advocated by
(2002).

Susan Loucks-Horsley (1999) promotes the use of several learning strategies for teachers which, she argues, is coincidental to the progress of designing
development. Leaders must ask themselves which strategies “make sense to use at what particular time with that particular set of teachers for a particul

niitrAamMmac ?




Rationale: Describe how this strategy, in relation to the research, addresses the needs of the student population in your school. Was the research conducted in
similar school with similar populations and needs?

Research was conducted in many schools at varying levels. The research conducted proved successful as study groups to conduct job-embedded profe
development met regularly when implemented at schools similar in population to schools in this district was done. The similar needs of participating schc

reading, analyzing and responding to literature, problem solving using reading and writing strategies, analyzing student achievement data and student w
providing follow-up support and mentoring in the classroom.

If this strategy addresses the needs of any of the subgroups, indicate which subgroup and describe how it will serve their needs:

This strategy will support all subgroups. However, particular attention will be given to students not scoring at their optimal level and those who are not re

proficient level due to cultural, cognitive or curriculum deficits. Discussion in collaborative study groups will offer support to teachers to meet the needs o
levels of students.




ACTION PLAN — ELA Literacy Activities

Activity(ies)

Indicator of Implementation
(Observable Change)

Procedures for Evaluating
Indicators of Implementation
(How do you know the activity is working?)

1. First grade students identified as "at-risk" for
reading difficulties will receive intervention in small
groups (4-5 students) with a tutor (certified teacher)
using the Voyager Passport Program.

2. Teachers will daily engage students in a variety of
literacy activities and strategies including but not
limited to Thinking Maps, Daily Oral Reading,
DIBELS Intervention Activities, Project Read,
Strategies that Work, Voyager, Write From The
Beginning, Earobics, Accelerated Reader, and
Literacy workstations. The Guaranteed Curriculum
and Differentiated Instruction activities will be used in
workstations, small group instruction, assessments,
and through tutoring programs in order to increase
student engagement and performance.

3. Teachers will participate in WFSG bimonthly
meetings to examine student data and make
improvements to literacy activities.

4. Students will read stories weekly from the reading
text and supplementary activities provided by the
classroom teacher. Students will utilize HOTS, use
inductive and deductive reasoning to apply strategies
before, during, and after reading in order to
comprehend what they have read. These strategies
will enhance the student's ability to make real-life
connections to oral, written, and verbal text.

Students will apply reading
strategies in the 5 essential
components of reading
(phonemic awareness,
phonics, fluency, vocabulary
and comprehension) in
order to become proficient
in reading.

Implementation:

The supervisor and curriculum specialists will
meet monthly with district tutors to ensure
implementation of the Voyager Passport
Program/My Reading Coach. The Principal will
review lesson plans weekly using a checklist to
confirm links to content standards and
benchmarks in the ELA Guaranteed Curriculum
and check for differentiation of instruction.
Administration will conduct instructional snapshots
quarterly and provide feedback to instructional
staff. Research based programs will be used for
tutoring and progress will be monitored by
Principal and/or designee.

Effectiveness:

Students will be administered the Voyager
Passport pre and post assessments and progress
monitoring assessments every 3 weeks to
evaluate the effectiveness of the program. Tutors
will meet weekly with classroom teachers to
discuss student progress.

WEFSG logs will be reviewed by the Principal and
feedback will be given to teachers. LINCS logs,
teacher lists of intervention activities being used in
classrooms, DIBELS test results, STAR results
and Grade level teachers will review selected
work in LINCS using rubrics, WOWS and
WONDERS protocol, and informal student
interviews. Teachers will use information to
implement strategies in classroom.




ACTION PLAN - ELA Literacy Activities (continued)

Activity(ies)

Indicator of Implementation
(Observable Change)

Procedures for Evaluating
Indicators of Implementation
(How do you know the activity is working?)

5. Teachers will introduce, model, and apply
Thinking Maps and Write From the Beginning
strategies to teach organization of writing skills.

6. The use of various programs such as DIBELS,
Earobics, Voyager, My Reading Coach, LEAP
Tutoring, United Streaming, Promethean Board,
Teacher Based Websites, and the Book It program
will be used to enhance the curriculum activities.

7. Test Prep booklets such as Buckle Down and
Ladders To Success will be utilized.

8. Implementation is scheduled on or before
September 2008 through May 2009. In order to give
students a real world connection to these
measurable and observable activities, these field
trips are scheduled:

Mardi Gras World, Tangipahoa African American
Heritage Museum, Otis House, Story Land, and
Children's Museum.

9. AIl ELA Literacy Activities are supported through
curriculum activities, professional development,
family involvement activities, technology, school
climate activities, collaboration, and safe & drug
free school activities.

Through use of the
identified strategies,
students will enhance their
ability to make real life
connections to oral, written,
and verbal text.

Implementation:

The Principal will review lesson plans
utilizing a lesson plan checklist to look for
implementation of content standards,
benchmarks, and GLEs. Quarterly
Learning Walks will be conducted by the
Principal checking for implementation of
varied literacy strategies and feedback
will be provided to teachers quarterly.

Effectiveness:

During bimonthly WFSG meetings and
grade level meetings, teachers will
review student constructed response
items using rubrics and Wows and
Wonders Protocol to assess student
understanding and adjust instruction as
needed.




MATH STRATEGY PLANNING WORKSHEET

MATH GOAL 2: By 2013-2014, all students will reach high standards, attaining proficiency or better, in mathematics.

OBJECTIVE(S):

To increase MATH CRT Index Scores in 3rd grade from 778 to_ g84.8 by 2009
To increase MATH CRT Index Scores in 4th grade from 66,7 to__ 75.6 by 2009
To increase MATH CRT Index Scores in 5th gradefrom 786 to 855 by 2009

SUBGROUP OBJECTIVES
White __ N/A__to__ N/A Black: _57.1 to_ 61.4 ED: 625 to_ 66.3 SWD:__54.6 to__ 59.1

LEP:__N/A _to__ N/A

SCIENTIFICALLY BASED RESEARCH STRATEGY:: (Derived from the contributing factors)

Meaningful Engaged Learning

PROCEDURES FOR EVALUATING MATH GOAL, OBJECTIVE(S), AND STRATEGY:

Student performance data will be used to evaluate the objective and the overall impact of the targeted strategy. Applicable testing instruments will includ
sections of the LEAP ( grade 4) and ILEAP (grades 3 & 5). For the CRT sections of these instruments, student proficiency percentage will be analyzed a
well as disaggregated by subgroup. For NRT data, student performance will be analyzed in terms of standard scores, normal curve equivalent scores, al
percentiles. Data will also be compared to data from previous years to determine trends. The data from the CRT scores will be used to calculate Math |
which will be compared with stated objectives to determine the degree to which objectives have been obtained. Data will also be analyzed to identify stre
weaknesses in instructional strategies and delivery in order to determine professional development needs for both initial and follow-up training.




MATH STRATEGY PLANNING WORKSHEET

SCIENTIFICALLY BASED RESEARCH STRATEGY:
Meaningful Engaged Learning

Bibliographic Notation:
Schlechty, Phillip. (2002) Working on the Work: An Action Plan for Teachers, Principals, and Superintendents. San Francisco, CA: Jossey Bass.

Schlechty, Phillip. Working on the Work: Making Student Engagement Central. (A two-part video series) The Video Journal of Education. http://www.
schoolimprovement.com/products

Means, B. (1997. Using technology to enhance engaged learning for at-risk students. Pathways to School Improvement [Online]. Available: http://www.n
areas/issues/students/atrisk/at400.htm

Alvermann, D.E. (2003). Seeing themselves as capable and engaged readers: Adolescents and re/mediated instruction. Naperville, IL: Learning Point A
Retrieved June 7, 2005, from http://www.ncrel.org/litweb/readers/readers.pdf

Boston Plan for Excellence. (2002). Introduction to CCL:Collaborative Coaching & Learning. Retrieved June 7, 2005, from

Brief Summary of Research:

Current research supports the role of engaged learning as important to student achievement. Students learn when they are highly involved in meaningful tasks. Student
aspect of MEL; however, motivation is more than a quality within students. Motivation is a quality that can be profoundly affected by the attitudes and actions of educator
models discussed below provide an overview of meaningful, engaged learning.

Phillip Schlechty advocates meaningful, engaged learning within a larger framework of school reform, which is based on theories of change and of engagement. The The
Engagement focuses on student motivation and strategies needed to incorporate engaging tasks into instruction. The Theory of Engagement is the basis of the Working
framework espoused by Dr. Schlechty. Schlechty views the likelihood that students will learn as linked directly to the level of student engagement. Teachers must focus
learning tasks that increase engagement and must continuously assess the level of engagement in their classrooms.

Schlechty states that the “core business of schools is to provide students with high content engaging school work; work that is challenging to students, work with which st
when they experience difficulty, and work from which students gain a sense of satisfaction.” To this end, qualities of highly engaging tasks address:
Product focus

Clear and compelling product standards

Protection from adverse consequences for initial failures

Affirmation of the significance of performance

Affiliation

Novelty and variety

Choice

Authenticity

Organization of knowledge

Content and substance




Rationale: Describe how this strategy, in relation to the research, addresses the needs of the student population in your school. Was the research conducted in

similar school with similar populations and needs?
At each of our 52 sites, there are students who are not engaged in their learning due to various factors; including, but not limited to their lack of understar

material’s importance, external emotional factors blocking their participation, etc. MEL can be employed to help all students at all 52 sites in our system.

If this strategy addresses the needs of any of the subgroups, indicate which subgroup and describe how it will serve their needs:

MEL is of particular importance for SWD. These students, who have to struggle to learn, must have engaging tasks to perform that “mask” the learning th
place. When learning is fun or geared toward student interests, student achievement improves. For ED and black students, MEL gives the educational p
and purpose. For these students who generally feel that school does not understand them and their needs, MEL offers a “hook” to draw them into the ed!

process. With success breeding success, these students can not only learn, but change their attitude toward learning.




ACTION PLAN - Math Literacy Activities

Activity(ies)

Indicator of Implementation
(Observable Change)

Procedures for Evaluating
Indicators of Implementation
(How do you know the activity is working?)

1. Students will solve problems as part of Every Day
Counts program in oral and/or written formats (as
developmentally appropriate) and complete
contextual-based, hands-on learning activities in
Investigations to demonstrate the ability to use
knowledge of numbers and number relationships in
context including constructing number meaning,
estimating, comparing & ordering whole numbers,
understanding & appropriately selecting basic
number operations, applying basic math facts, using
correct procedures to compute & estimate across a
variety of problem solving situations & real life
applications. Students will demonstrate the ability to
utilize number and number relation concepts as they
relate to constructed response problems, especially
in the areas of data analysis and patterns, relations,
and functions.

2. Atrisk students will engage in direct tutoring
through the LEAP, Title I, and After School Tutoring
Programs after being identified by the LEAP and
ILEAP assessments.

3. Teachers will daily engage students in a variety of
literacy activities and strategies including but not
limited to Daily Math, Minute Math, Thinking Maps,
Every Day Math Counts (EDC), Strategies that Work
such as RICE/MICE, Investigations, and Literacy
Work Stations.

Students will be able to use
knowledge of numbers and
number relationships in
context, including
constructing number
meaning, estimating,
comparing & ordering whole
numbers, understanding &
appropriately selecting basic
number operations, applying
basic math facts, using
correct procedures to
compute & estimate across
a variety of problem solving
situations & real life
applications. Students will
demonstrate the ability to
utilize number and number
relation concepts as they
relate to constructed
response problems,
especially in the areas of
data analysis and patterns,
relations, and functions
also.

Implementation:

The Principal will review lesson plans
weekly using a checklist to confirm links to
content standards and benchmarks in the
MATH Guaranteed Curriculum.
Administration will conduct instructional
snapshot observations quarterly and
provide feedback to instructional staff.
Attention will be given to monitoring student
use of constructed response math problems.
WEFSG logs will be reviewed by the Principal
and feedback will be given to teachers.

Effectiveness:

WEFSG logs, teacher lists of intervention
activities, results from District Math
Assessments (DMA) will be analyzed at
bimonthly WFSG meetings by teachers to
determine effectiveness of differentiated
instruction & math lessons. Grade level
teachers will review selected work in WFSG
using rubrics, WOW and WONDERS
protocol, and informal student interviews at
WFSG meetings to assist teachers in using
the information to implement and adjust
strategies in classroom.




ACTION PLAN - Math Literacy Activities (continued)

Activity(ies)

Indicator of Implementation
(Observable Change)

Procedures for Evaluating
Indicators of Implementation
(How do you know the activity is working?)

4. The Guaranteed Curriculum and Differentiated
Instruction activities will be used in workstations,
small group instruction, assessments, and through
tutoring programs.

5. All students in K - 2nd grade will use Symphony
Math 20 minutes a day, 5 times a week in the
computer lab. Student in 3rd - 5th grade will use
Ascend Math 30 minutes a day, 5 times a week in
the classrooms in order to provide individualized
and prescriptive practice.

6. K-5 Teachers will present activity-based lessons
from Every Day Counts & Investigations.

7. Test Prep booklets such as Buckle Down and
Ladders To Success will be utilized.

8. Teachers will participate in WFSG bimonthly
meetings to examine student data and make
improvements to literacy activities.

9. All Math Literacy Activities are supported
through curriculum activities, professional
development, family involvement activities,
technology, school climate activities, collaboration,
and safe & drug free school activities.

As a result of
teacher-implemented
activities, students will use
knowledge of numbers and
number relationships in
context, including
constructing number
meaning, estimating,
comparing & ordering whole
numbers, understanding &
appropriately selecting basic
number operations, applying
basic math facts, using
correct procedures to
compute & estimate across
a variety of problem solving
situations & real life
applications. Students will
demonstrate the ability to
utilize number and number
relation concepts as they
relate to constructed
response problems,
especially in the areas of
data analysis and patterns,
relations, and functions
also.

Implementation:

The Principal will review lesson plans utilizing
a lesson plan checklist to look for
implementation of Every Day Counts &
Investigations, reviewing lesson content &
content standards, benchmarks, and GLEs,
instructional delivery strategies, assessment
of student performance, and use of task
variety. Quarterly Teaching Learning Walks,
formal and Informal observations will be
conducted by the Principal checking for
implementation of varied literacy strategies
and feedback will be provided to teachers
guarterly.

Effectiveness:

During bimonthly WFSG meetings and grade
level meetings, teachers will review student
performance on constructed response items
and Investigations activities using rubrics
and Wows and Wonders Protocol to assess
student understanding and adjust instruction
as needed. Results from District Math
Assessments (DMA) will be analyzed at
bimonthly WFSG meetings by teachers to
determine effectiveness of differentiated
instruction & math lessons to adjust
instruction as needed.
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	Text701: Professional development that is conducted during the hours of an educator’s work day is described as job-embedded professional development. This concept is derived from fairly recent research which concludes that in order for professional development to be truly effective, it should be integrated into the established teaching schedule. Two studies in particular articulate and validate the importance of embedding training into the school day. Every Child Reading: A Professional Development Guide from the Learning First Alliance (2000) and Teachers Who Learn, Kids Who Achieve: A Look At Schools with Model Professional Development, a report of WestEd (2000).

Malcolm Knowles, in his book The Adult Learner: A Neglected Species, makes several assumptions about adults which are all addressed with properly conducted job-embedded professional development.  Teachers are problem-centered and learn best, he states, when directed.  They also use past experiences to understand new information and are willing to learn when it is considered important to them.

Mike Schmoker, for instance, argues that data should first be examined in order to determine which staff development initiative should be used to target a school’s student achievement goals (1996). The study of student work, for example, can result in the collection of such data that reveal student strengths and weaknesses.  Rick Stiggins advises that this, along with effective monitoring of student progress, is crucial. (Sparks, 1999).  Katherine Nolan (2000) discovered seven qualities that have proven effective in improving the quality of teacher assignments and student work, and a particular approach to examining student work is advocated by Lois Easton (2002).

Susan Loucks-Horsley (1999) promotes the use of several learning strategies for teachers which, she argues, is coincidental to the progress of designing staff development.  Leaders must ask themselves which strategies “make sense to use at what particular time with that particular set of teachers for a particular set of outcomes.”

There are pitfalls, of course.  Michael Fullan (2001) defines perhaps the most common of all ---fragmentation/coherence.  Powerful professional development must pursue only one of two student learning goals, and there must be alignment between those goals and teacher training.  Goals also provide a meaningful purpose for teamwork and goal-oriented units, says Schmoker (1996).  Moreover, teachers find it difficult to sustain a sense of passion for their time and effort if they are unable to see real growth.  This will not occur, explains Tom Guskey, if focus is diffused (1986).  Bringing All Students to High Standards, the 2000 report of the National Education Goals Panel, links sustained professional development directly to student achievement.  So too does How Teaching Matters:  Bringing the Classroom Back into Discussions of Teacher Quality (Wellington, 2000).

	Combo Box714: [Job-Embedded Professional Development]
	Text702: Research was conducted in many schools at varying levels.  The research conducted proved successful as study groups  to conduct job-embedded professional development met regularly when implemented at schools similar in population to schools in this district was done.  The similar needs of participating schools include: reading, analyzing and responding to literature, problem solving using reading and writing strategies, analyzing student achievement data and student work, and providing follow-up support and mentoring in the classroom.
	Text703: This strategy will support all subgroups.  However, particular attention will be given to students not scoring at their optimal level and those who are not reading at the proficient level due to cultural, cognitive or curriculum deficits.  Discussion in collaborative study groups will offer support to teachers to meet the needs of varying levels of students.
	Text789: Schlechty, Phillip. (2002) Working on the Work:  An Action Plan for Teachers, Principals, and Superintendents. San Francisco, CA:  Jossey Bass.

Schlechty, Phillip. Working on the Work:  Making Student Engagement Central. (A two-part video series) The Video Journal of Education. http://www.schoolimprovement.com/products

Means, B. (1997. Using technology to enhance engaged learning for at-risk students. Pathways to School Improvement [Online]. Available:  http://www.ncrel.org/sdrs/areas/issues/students/atrisk/at400.htm

Alvermann, D.E. (2003).  Seeing themselves as capable and engaged readers: Adolescents and re/mediated instruction.  Naperville, IL: Learning Point Associates.  Retrieved June 7, 2005, from http://www.ncrel.org/litweb/readers/readers.pdf

Boston Plan for Excellence. (2002). Introduction to CCL:Collaborative Coaching & Learning.  Retrieved June 7, 2005, from
http://www.bpe.org/pubs/ccl/getting&20started&20ccl.pdf

Ciesemier, K., Coughlin, E., & Williamson, J. (1997).  Area One Learning Technology Hub:  Engaged learning with technology. [Online].  Available: http://www.lth1.k12.il.us/engaged/

	Text790: Current research supports the role of engaged learning as important to student achievement.  Students learn when they are highly involved in meaningful tasks.  Student motivation is one aspect of MEL; however, motivation is more than a quality within students.  Motivation is a quality that can be profoundly affected by the attitudes and actions of educators.  The three models discussed below provide an overview of meaningful, engaged learning.
Phillip Schlechty advocates meaningful, engaged learning within a larger framework of school reform, which is based on theories of change and of engagement.  The Theory of Engagement focuses on student motivation and strategies needed to incorporate engaging tasks into instruction.  The Theory of Engagement is the basis of the Working on the Work framework espoused by Dr. Schlechty.  Schlechty views the likelihood that students will learn as linked directly to the level of student engagement.  Teachers must focus on designing learning tasks that increase engagement and must continuously assess the level of engagement in their classrooms.

Schlechty states that the “core business of schools is to provide students with high content engaging school work; work that is challenging to students, work with which students persist when they experience difficulty, and work from which students gain a sense of satisfaction.”  To this end, qualities of highly engaging tasks address:
•  Product focus
•  Clear and compelling product standards
•  Protection from adverse consequences for initial failures
•  Affirmation of the significance of performance
•  Affiliation
•  Novelty and variety
•  Choice
•  Authenticity
•  Organization of knowledge
•  Content and substance

	Combo Box716: [Meaningful Engaged Learning]
	Text791: At each of our 52 sites, there are students who are not engaged in their learning due to various factors; including, but not limited to their lack of understanding of the material’s importance, external emotional factors blocking their participation, etc. MEL can be employed to help all students at all 52 sites in our system. 
	Text792: MEL is of particular importance for SWD. These students, who have to struggle to learn, must have engaging tasks to perform that “mask” the learning that is taking place.  When learning is fun or geared toward student interests, student achievement improves. For ED and black students, MEL gives the educational process a focus and purpose. For these students who generally feel that school does not understand them and their needs, MEL offers a “hook” to draw them into the educational process.  With success breeding success, these students can not only learn, but change their attitude toward learning.
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	Text695: N/A
	Text696: N/A
	Text698: Student performance data will be used to evaluate the objective and the overall impact of the targeted strategy.  Applicable testing instruments will include the ELA sections of the LEAP ( grade 4) and ILEAP (grades 3 & 5).  For the CRT sections of these instruments, student proficiency percentage will be analyzed as a whole as well as disaggregated by subgroup.  For NRT data, student performance will be analyzed in terms of standard scores, normal curve equivalent scores, and national percentiles.  Data will also be compared to data from previous years to determine trends.   At  the K-3 level, data will come from the DIBELS assessment,.  The percentage of students reaching benchmark at grade level status will be reviewed and will be compared to scores from previous years to determine trends.  The data from the CRT scores will be used to calculate ELA Index Scores which will be compared with stated objectives to determine the degree to which objectives have been obtained.  Data will also be analyzed to identify strengths and weaknesses in instructional strategies and delivery in order to determine professional development needs for both initial and follow-up training.
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	Text681000: 
	Text682000: 
	Text1000: 1.  First grade students identified as "at-risk" for reading difficulties will receive intervention in small groups (4-5 students) with a tutor (certified teacher) using the Voyager Passport Program.

2.  Teachers will daily engage students in a variety of literacy activities and strategies including but not limited to Thinking Maps, Daily Oral Reading, DIBELS Intervention Activities, Project Read, Strategies that Work, Voyager, Write From The Beginning, Earobics, Accelerated Reader, and Literacy workstations. The Guaranteed Curriculum and Differentiated Instruction activities will be used in workstations, small group instruction, assessments, and through tutoring programs in order to increase student engagement and performance.

3.  Teachers will participate in WFSG bimonthly meetings to examine student data and make improvements to literacy activities.

4.  Students will read stories weekly from the reading text and supplementary activities provided by the classroom teacher. Students will utilize HOTS, use inductive and deductive reasoning to apply strategies before, during, and after reading in order to comprehend what they have read. These strategies will enhance the student's ability to make real-life connections to oral, written, and verbal text. 
	Text1001: Students will apply reading strategies in the 5 essential components of reading (phonemic awareness, phonics, fluency, vocabulary and comprehension) in order to become proficient in reading.


	Text1002: Implementation:

The supervisor and curriculum specialists will meet monthly with district tutors to ensure implementation of the Voyager Passport Program/My Reading Coach. The Principal will review lesson plans weekly using a checklist to confirm links to content standards and benchmarks in the ELA Guaranteed Curriculum and check for differentiation of instruction. Administration will conduct instructional snapshots quarterly and provide feedback to instructional staff. Research based programs will be used for tutoring and progress will be monitored by Principal and/or designee.

Effectiveness:

Students will be administered the Voyager Passport pre and post assessments and progress monitoring assessments every 3 weeks to evaluate the effectiveness of the program. Tutors will meet weekly with classroom teachers to discuss student progress.

WFSG logs will be reviewed by the Principal and feedback will be given to teachers. LINCS logs,  teacher lists of intervention activities being used in classrooms, DIBELS test results, STAR results and  Grade level teachers will review selected work in LINCS using rubrics, WOWS and WONDERS protocol, and informal student interviews. Teachers will use information to implement strategies in classroom.
	Text1003: 5.  Teachers will introduce, model, and apply Thinking Maps and Write From the Beginning  strategies to teach organization of writing skills.

6.  The use of various programs such as DIBELS, Earobics, Voyager, My  Reading Coach, LEAP Tutoring, United Streaming, Promethean Board, Teacher Based Websites, and the Book It program will be used to enhance the curriculum activities.

7.  Test Prep booklets such as Buckle Down and Ladders To Success will be utilized.

8.  Implementation is scheduled on or before September 2008 through May 2009. In order to give students a real world connection to these measurable and observable activities, these field trips are scheduled:
Mardi Gras World, Tangipahoa African American Heritage Museum, Otis House, Story Land, and Children's Museum.

9.  All ELA Literacy Activities are supported through curriculum activities, professional development, family involvement activities, technology, school climate activities, collaboration, and safe & drug free school activities.
	Text1004: Through use of the identified strategies, students will enhance their ability to make real life connections to oral, written, and verbal text.
	Text1005: Implementation:

The Principal will review lesson plans utilizing a lesson plan checklist to look for implementation of content standards, benchmarks, and GLEs.  Quarterly Learning Walks will be conducted by the Principal checking for implementation of varied literacy strategies and feedback will be provided to teachers quarterly.



Effectiveness:

During bimonthly WFSG meetings and grade level meetings, teachers will review student constructed response items using rubrics and Wows and Wonders Protocol to assess student understanding and adjust instruction as needed.
	Text1006: 1.  Students will solve problems as part of Every Day Counts program in oral and/or written formats (as developmentally appropriate) and complete contextual-based, hands-on learning activities in Investigations to demonstrate the ability to use knowledge of numbers and number relationships in context including constructing number meaning, estimating, comparing & ordering whole numbers, understanding & appropriately selecting basic number operations, applying basic math facts, using correct procedures to compute & estimate across a variety of problem solving situations & real life applications. Students will demonstrate the ability to utilize number and number relation concepts as they relate to constructed response problems, especially in the areas of data analysis and patterns, relations, and functions. 

2.  At risk students will engage in direct tutoring through the LEAP, Title I, and After School Tutoring Programs after being identified by the LEAP and iLEAP assessments. 

3.  Teachers will daily engage students in a variety of literacy activities and strategies including but not limited to Daily Math, Minute Math, Thinking Maps, Every Day Math Counts (EDC), Strategies that Work such as RICE/MICE, Investigations, and Literacy Work Stations.
	Text1007: Students will be able to use knowledge of numbers and number relationships in context, including constructing number meaning, estimating, comparing & ordering whole numbers, understanding & appropriately selecting basic number operations, applying basic math facts, using correct procedures to compute & estimate across a variety of problem solving situations & real life applications. Students will demonstrate the ability to utilize number and number relation concepts as they relate to constructed response problems, especially in the areas of data analysis and patterns, relations, and functions also. 
	Text1008: Implementation:

The Principal will review lesson plans weekly using a checklist to confirm links to content standards and benchmarks in the MATH Guaranteed Curriculum. Administration will conduct instructional snapshot observations  quarterly and provide feedback to instructional staff. Attention will be given to monitoring student use of constructed response math problems. WFSG logs will be reviewed by the Principal and feedback will be given to teachers. 


Effectiveness:

WFSG  logs, teacher lists of intervention activities, results from District Math Assessments (DMA) will be analyzed at bimonthly WFSG meetings by teachers to determine effectiveness of differentiated instruction & math lessons. Grade level teachers will review selected work in WFSG using rubrics, WOW and WONDERS protocol, and informal student interviews at WFSG meetings to assist teachers in using the information to implement and adjust strategies in classroom.
	Text1009: 4.  The Guaranteed Curriculum and Differentiated Instruction activities will be used in workstations, small group instruction, assessments, and through tutoring programs.

5.  All students in K - 2nd grade will use Symphony Math 20 minutes a day, 5 times a week in the computer lab. Student in 3rd - 5th grade will use Ascend Math 30 minutes a day, 5 times a week in the classrooms in order to provide individualized and prescriptive practice.

6.  K-5 Teachers will present activity-based lessons from Every Day Counts & Investigations.

7.  Test Prep booklets such as Buckle Down and Ladders To Success will be utilized.

8.  Teachers will participate in WFSG bimonthly meetings to examine student data and make improvements to literacy activities. 

9.  All Math Literacy Activities are supported through curriculum activities, professional development, family involvement activities, technology, school climate activities, collaboration, and safe & drug free school activities.
	Text1010: As a result of teacher-implemented activities, students will use knowledge of numbers and number relationships in context, including constructing number meaning, estimating, comparing & ordering whole numbers, understanding & appropriately selecting basic number operations, applying basic math facts, using correct procedures to compute & estimate across a variety of problem solving situations & real life applications. Students will demonstrate the ability to utilize number and number relation concepts as they relate to constructed response problems, especially in the areas of data analysis and patterns, relations, and functions also.
	Text1011: Implementation:

The Principal will review lesson plans utilizing a lesson plan checklist to look for implementation of Every Day Counts & Investigations, reviewing lesson content & content standards, benchmarks, and GLEs, instructional delivery strategies, assessment of student performance, and use of task variety.  Quarterly Teaching Learning Walks, formal and Informal observations will be conducted by the Principal checking for implementation of varied literacy strategies and feedback will be provided to teachers quarterly.


Effectiveness:

During bimonthly WFSG meetings and grade level meetings, teachers will review student performance on constructed response items and  Investigations activities using rubrics and Wows and Wonders Protocol to assess student understanding and adjust instruction as needed. Results from District Math Assessments (DMA) will be analyzed at bimonthly WFSG meetings by teachers to determine effectiveness of differentiated instruction & math lessons to adjust instruction as needed.
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	Text787: Student performance data will be used to evaluate the objective and the overall impact of the targeted strategy.  Applicable testing instruments will include the Math  sections of the LEAP ( grade 4) and ILEAP (grades 3 & 5).  For the CRT sections of these instruments, student proficiency percentage will be analyzed as a whole as well as disaggregated by subgroup.  For NRT data, student performance will be analyzed in terms of standard scores, normal curve equivalent scores, and national percentiles.  Data will also be compared to data from previous years to determine trends.   The data from the CRT scores will be used to calculate Math Index Scores which will be compared with stated objectives to determine the degree to which objectives have been obtained.  Data will also be analyzed to identify strengths and weaknesses in instructional strategies and delivery in order to determine professional development needs for both initial and follow-up training.
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