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MISSION STATEMENT 
 
 
 
 
 
 List the names and occupations of those persons who participated in developing the mission statement: 
 

Name Title/Occupation 
 
 
                             
 
                        
 
                        
 
 
 
 



DATA COMPREHENSIVE NEEDS ASSESSMENT:  SUMMARY REPORT 
 
Part 1: 
 
For Title I Schools:  ELA and Math by subgroups should be primary when considering weaknesses that will lead to the goals in the SIP. 
 
This data should reflect findings on Step 10 of the Trend Data Analysis worksheet. 
Rank-order the identified areas of strength (3-5) from the student performance and attendance and/or dropout data and indicate the supporting data         
sources: 

STRENGTHS 
 

DATA SOURCES 

1. 
 

 

2. 
 

 

3. 
 

 

4. 
 

 

5. 
 

 

 
Rank-order the identified areas of weakness (3-5) from the student performance and attendance and/or dropout data and indicate the supporting data 
sources: 

WEAKNESSES 
 

DATA SOURCES 

1. 
 

 

2. 
 

 

3. 
 

 

4. 
 

 

5. 
 

 

The identified weaknesses will lead to the goals. 
 
 



 
 
Part 2: 
 
This data should reflect findings from the needs assessment as reported on the Data Triangulation sheets. 
List the contributing factors from the attitudinal/perceptual, behavioral, and archival data of the previously identified strengths:                                        
 

CONTRIBUTING FACTORS TO THE STRENGTHS 
 

DATA SOURCES 

1. 
 

 

2. 
 

 

3. 
 

 

4. 
 

 

5. 
 

 

 
 
List the contributing factors from the attitudinal/perceptual, behavioral, and archival data of the previously identified weaknesses: 
 

CONTRIBUTING FACTORS TO THE WEAKNESSES 
 

DATA SOURCES 

1. 
 

 

2. 
 

 

3. 
 

 

4. 
 

 

5. 
 

 

The contributing factors of the weaknesses will lead to the strategies. 
 
 
 



SCHOOL PERFORMANCE SCORE CHART 
 

New Baseline SPS 
(Select year and enter score) 

New Growth Target 
(Select year and enter target) 

New SPS Goal 
(Select year and enter score) 

New School Baseline SPS 05-06: _______
 
 

New School Growth Target 05-06: _______    New School SPS Goal 05-06: _______

New School Baseline SPS 06-07: _______
 
 

New School Growth Target 06-07: _______ New School SPS Goal 06-07: _______ 

New School Baseline SPS 07-08: _______
 
 

New School Growth Target 07-08: _______ New School SPS Goal 07-08: _______

New School Baseline SPS 08-09: _______
 
 

New School Growth Target 08-09: _______ New School SPS Goal 08-09:  _______

New School Baseline SPS 09-10: _______
 
 

New School Growth Target 09-10: _______  New School SPS Goal 09-10: _______

New School Baseline SPS 10-11: _______ 
 
 

New School Growth Target 10-11: _______
 
 

  New School SPS Goal 10-11: _______ 
 
 

 
Use Principal’s Report Card:  www.louisianaschools.net/lde/pair/1989.asp  
 
 
 
 
 
 



 

ELA STRATEGY PLANNING WORKSHEET 
 

ELA GOAL 1:  By 2013-2014, all students will reach high standards, attaining proficiency or better, in reading/language arts.                                                              
 
OBJECTIVE(S): 
To increase ELA CRT Index Scores in ________ grade from _________ to _________ by __________. 
To increase ELA CRT Index Scores in ________ grade from _________ to _________ by __________. 
To increase ELA CRT Index Scores in ________ grade from _________ to _________ by __________. 
 
 
 

SUBGROUP OBJECTIVES 
  White ________ to ________        Black: ________ to ________       ED: ________ to ________       SWD:________ to ________       LEP:________ to ________ 
  
SCIENTIFICALLY BASED RESEARCH STRATEGY:  (Derived from the contributing factors) 
 
 
 
 
 
 

PROCEDURES FOR EVALUATING ELA GOAL, OBJECTIVE(S), AND STRATEGY: 
 
 
 
 
 
 
 
 
 
 



 

ELA STRATEGY PLANNING WORKSHEET                                                                    
 

SCIENTIFICALLY BASED RESEARCH STRATEGY: 
 
 
 
Bibliographic Notation: 
 
 
 
 
 
 
 
 
 
 
 
Brief Summary of Research: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Rationale: Describe how this strategy, in relation to the research, addresses the needs of the student population in your school. Was the research conducted in 
similar school with similar populations and needs? 
 
 
 
 
 
 
 
 
 
 
 
If this strategy addresses the needs of any of the subgroups, indicate which subgroup and describe how it will serve their needs: 
 
 
 
 
 
 
 
 
 
 
 



ACTION PLAN – ELA Literacy Activities 
 

Activity(ies) Indicator of Implementation
(Observable Change) 

Procedures for Evaluating  
Indicators of Implementation  
(How do you know the activity is working?) 

   

 



ACTION PLAN – ELA Literacy Activities (continued) 
 

Activity(ies) Indicator of Implementation
(Observable Change) 

Procedures for Evaluating  
Indicators of Implementation  
(How do you know the activity is working?) 

   

 



MATH STRATEGY PLANNING WORKSHEET 
 

MATH GOAL 2:  By 2013-2014, all students will reach high standards, attaining proficiency or better, in mathematics.                     
 
 
OBJECTIVE(S): 
To increase MATH CRT Index Scores in ________ grade from _________ to _________ by __________. 
To increase MATH CRT Index Scores in ________ grade from _________ to _________ by __________. 
To increase MATH CRT Index Scores in ________ grade from _________ to _________ by __________. 
 
   
 

SUBGROUP OBJECTIVES 
  White ________ to ________        Black: ________ to ________       ED: ________ to ________       SWD:________ to ________       LEP:________ to ________ 
 
SCIENTIFICALLY BASED RESEARCH STRATEGY:  (Derived from the contributing factors) 
 
 
 
 
 
 

PROCEDURES FOR EVALUATING MATH GOAL, OBJECTIVE(S), AND STRATEGY: 
 
 
 
 
 
 
 
 
 
 



 

MATH STRATEGY PLANNING WORKSHEET                                                                  
 

SCIENTIFICALLY BASED RESEARCH STRATEGY: 
 
 
Bibliographic Notation: 
 
 
 
 
 
 
 
 
 
 
 
Brief Summary of Research: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Rationale: Describe how this strategy, in relation to the research, addresses the needs of the student population in your school. Was the research conducted in 
similar school with similar populations and needs? 
 
 
 
 
 
 
 
 
 
 
 
If this strategy addresses the needs of any of the subgroups, indicate which subgroup and describe how it will serve their needs: 
 
 
 
 
 
 
 
 
 
 
 



ACTION PLAN – Math Literacy Activities 
 

Activity(ies) Indicator of Implementation
(Observable Change) 

Procedures for Evaluating  
Indicators of Implementation  
(How do you know the activity is working?) 

   

 



ACTION PLAN – Math Literacy Activities (continued) 
 

Activity(ies) Indicator of Implementation
(Observable Change) 

Procedures for Evaluating  
Indicators of Implementation  
(How do you know the activity is working?) 

   

 


	Untitled

	Text 1: Abney Elementary
	Text2: December 2008
	Text425: All Students Will     Become     Nurturing and      Educated      Young Citizens

	Text426: All faculty members who attended the October 3,
	Text435: were returned.  Comments were favorable.
	Text427: 2008 faculty meeting were given the opportunity to provide input into the 
	Text428: Mission Statement.  Faculty members who were
	Text429: not present were given the opportunity to provide input in written form.
	Text430: 
	Text431: 
	Text432: A form asking for review of the school's mission
	Text433: statement and beliefs was sent home with every child in the school on September 
	Text434: 24, 2007.  Of the 892 input forms sent home, 14 
	Text436: 
	Text437: 
	Text438: Input was also solicited from 20 community 
	Text439: members.  Of these, 4 were returned and all were favorable.
	Text440: 
	Text441: 
	Text442: 
	Text443: 
	Text444: 
	Text445: 
	Text623: 5th grade math has been a consistent subject strength
	Text642: 
	Text624: CRT index trend 06-08; NRT index trend 06-08; strand anal 08; cur rev.08
	Text625: Strong faculty collaboration for standards based planning
	Text626: CRT index anal 07-08; Title I bud anal 08; fac. sur 08; QAR review 07
	Text627: Alignment of resources to support curriculum
	Text628: Title I & tech bud  anal 08; CRT trend 07-08; NRT trend  07-08; fac sur 08
	Text629: 
	Text630: 
	Text631: 
	Text632: 
	Text633: Reading is relatively weaker than language/writing in ELA
	Text634: LEAP strnd an 04-08; iLEAP strnd 08, NRT indx trnd 6-08 DIBELS 07-08
	Text635: Math application (constr. response) problems are a relative weakness
	Text636: iLEAP per. rep.08, LEAP per. rep. 08, fac. sur. 08; CRT trend anal. 05-08
	Text637: Science is consistently weak.
	Text638: LEAP 08, science; iLEAP 08 science; Fac. survey 08; CRT trend data 08
	Text639: 
	Text640: 
	Text641: 
	Text643: 5th gd. inst. emphasis on strands 1, 2, 4 & 5; support for at-risk stud.
	Text644: CRT index trend 06-08; NRT index trend 06-08; strand anal 08; cur rev.08
	Text645: strong faculty support & collaboration for planning purposes
	Text646: CRT index anal 07-08; Title I bud anal 08; fac. sur 08; QAR review 07
	Text647: Resources are available; funding supports aligned resource acquisition
	Text648: Title I & tech bud  anal 08; CRT trend 07-08; NRT trend  07-08; fac sur 08
	Text649: 
	Text650: 
	Text651: 
	Text652: 
	Text653: Basic reading skills and H.O.T. strategies need greater emphasis
	Text654: LEAP strnd an 04-08; iLEAP strnd 08, NRT indx trnd 6-08 DIBELS 07-08
	Text655: Relative lack of performance based, hands-on experiences in math
	Text656: iLEAP per. rep.08, LEAP per. rep. 08, fac. sur. 08; CRT trend anal. 05-08
	Text657: Relative lack of emphasis on the science curriculum
	Text658: LEAP 08, science; iLEAP 08 science; Fac. survey 08; CRT trend data 08
	Text659: 
	Text660: 
	Text661: 
	Text662: 
	Text700: Beyer, B. (1998). Developing A Thinking Skills Program. Boston: Allyn and Bacon.

Culbert, E.,  Grover, S., Kullberg, K., and Strawser, C. (May 1998). A Quantitative Investigation of the Use of Graphic Organizers. SUNY-Genesco Annual Reading and Literacy Research Symposium. Genesco, New York.  http://www.askeric.org/plweb-cgi/fastweb?getdoc+ericdb-adv+ericdb+123167+0+wAAA...>

King, Alison. (1999). Designing the Instructional Process to Enhance Critical Thinking Across the Curriculum.  Teaching of Psychology 22(1), 13.

Marzano, R.J., (1992). A different kind of classroom: Teaching with the dimensions of learning. Alexandria, VA: Association for Supervision and Curriculum Development. [WCU GENERAL LB 1025.3 M341992 Teaching.Learning, Psychology of Curriculum Planning—United States.] 

Pogrow, S. (1998). HOTS: A thinking skills program for at-risk students. Principal 67(4), 19-24.

Salch, Kim, et.al.  (1996). Improving Reading Comprehension of Third and Fourth Grade Students. Saint Xavier University, Master’s Project. http://www.askeric.org/plweb-cg-/fastweb?getdoc+ericdb-adv+ericdb+1081465+2+wAA...>
	Text701: Developing thinking skills requires specific instruction and practice rather than application. Teachers need to address analysis, evaluation, and synthesis using advanced organizers that encourage students to operate at higher levels of abstraction. Strengthening cognitive structures helps students retain information longer, and provides them with basic structure on which to build new concepts.

Culbert and others (1998) found that when elementary students in grades K-8 completed graphic organizers as part of instruction which involved understanding expository text, student comprehension of text was increased and students were more engaged in their own learning.  Thinking skills are necessary tools in a society characterized by rapid change, many alternatives of actions, and numerous individual and collective choice and decisions (Cotton, 1988).

Research supports instruction in many specific skills and techniques at all grade levels.  Gains on learning and intelligence measures were noted in response to proving instruction in a variety of specific techniques, including: study skills, creative and critical thinking skills, metacognition and inquiry training.  Various instructional approaches enhance thinking skills.  In addition to instruction in specific mental operations, research also supports the use of several teaching practices as effective in fostering the development of thinking skills, including: redirection/probing/reinforcement, asking higher order questions (Baum 1990, Cotton 1988, Herrnstien, et al, 1986), and lengthening wait time (Pogrow1988).

	Combo Box714: [Higher Order Thinking Skills (HOTS)]
	Text702: When teachers become more aware of their students’ cognitive skills, attitudes, and misconceptions, teaching practices can be adjusted resulting in greater student achievement. Teachers who assist students in constructing a mental model of how to convert language to math and vice versa are addressing a need critical to solving word problems. In order to think clearly, students must be provided appropriate instruction for their level of skill, their interest, and their learning style.

Researchers have conducted studies on the effects of the teaching of higher order thinking skills at all levels and in many areas of the country.  Research sited here has similar populations upon which studies were conducted.  The teaching of higher order thinking skills have been proven effective in increasing students’ cognitive performance.


	Text703: The slow learner sees most material presented as a series of random, unrelated pieces. The student of exceptional ability, however, sees things as classes, systems, relationships, and analogies. His mental world is organized. If we are to aid cognitive intelligence, curriculum must be designed within a structure of related concepts so that all students can organize their thinking. A systematic approach to teaching higher order thinking and having criteria for making judgments will assist all subgroups to develop cognitive structures that are clear and well organized, thus facilitating learning and the retention of new information.

The teaching of higher order thinking skills is effective with all students in promoting achievement gains.

	Text789: Carpenter, T., (1988). Using knowledge of children’s mathematics thinking in classroom teaching: An experimental study. American Research Association. Annual Meeting. New Orleans, Louisiana. 5 April. 1988. 17 Mar 2003.  http://www.askeric.org/plweb-cgi/fastweb?getdoc+ericdb+930757+3wAAA+%...

Roychoudhury, A. (1994). Is this minds off? A concern for elementary grades. Journal of Science Teacher Education, 5(3), 87-96.

	Text790: Studies have found that student achievement and understanding increases when teachers are aware of how students construct knowledge and solution methods that students use to problem solve.  Additionally, allowing interaction among students when problem-solving during learning activities increased achievement.  Research has also shown that activity-based learning raises the motivational level of students which, in turn, increased student achievement.
	Combo Box716: [Contextual/Activity-Based Learning]
	Text791: Activity-based learning and contextual-based learning studies were conducted in schools similar to this school.  Age level and demographics were taken into consideration in comparative studies.  
	Text792: Activity-based learning benefits all students.
	Text780: 62.3
	Text675: 78.1
	Text676: 88.8
	Text677: 90.0
	Text678: 
	Text681: 85.1
	Text682: 94.0
	Text683: 95.0
	Text687: 74.1
	Text688: 76.7
	Text689: 59.7
	Text690: 63.8
	Text691: 61.5
	Text692: 65.3
	Text693: 42.8
	Text694: 48.5
	Text695: N/A
	Text696: N/A
	Text698: Student performance data will be used to evaluate the objective and the overall impact of the targeted strategy.  Applicable testing instruments will include the ELA sections of the LEAP ( grade 4) and ILEAP (grades 3 & 5).  For the CRT sections of these instruments, student proficiency percentage will be analyzed as a whole as well as disaggregated by subgroup.  For NRT data, student performance will be analyzed in terms of standard scores, normal curve equivalent scores, and national percentiles.  Data will also be compared to data from previous years to determine trends.   At  the K-3 level, data will come from the DIBELS assessment,.  The percentage of students reaching benchmark at grade level status will be reviewed and will be compared to scores from previous years to determine trends.  The data from the CRT scores will be used to calculate ELA Index Scores which will be compared with stated objectives to determine the degree to which objectives have been obtained.  Data will also be analyzed to identify strengths and weaknesses in instructional strategies and delivery in order to determine professional development needs for both initial and follow-up training.

	Combo Box681: [2009]
	Combo Box682: [2009]
	Combo Box683: [2009]
	Combo Box675: [3rd]
	Combo Box676: [4th]
	Combo Box677: [5th]
	Combo Box687: [Higher Order Thinking Skills (HOTS)]
	Text765: 78.5
	Text766: 87.0
	Text767: 90.4
	Text768: 
	Text771: 85.4
	Text772: 92.5
	Text773: 95.3
	Text777: 77.6
	Text778: 79.8
	Text779: 58.1
	Text781: 63.1
	Text782: 66.8
	Text783: 42.5
	Text784: 48.3
	Text785: N/A
	Text786: N/A
	Text787: Student performance data will be used to evaluate the objective and the overall impact of the targeted strategy.  Applicable testing instruments will include the Math  sections of the LEAP ( grade 4) and ILEAP (grades 3 & 5).  For the CRT sections of these instruments, student proficiency percentage will be analyzed as a whole as well as disaggregated by subgroup.  For NRT data, student performance will be analyzed in terms of standard scores, normal curve equivalent scores, and national percentiles.  Data will also be compared to data from previous years to determine trends.   The data from the CRT scores will be used to calculate Math Index Scores which will be compared with stated objectives to determine the degree to which objectives have been obtained.  Data will also be analyzed to identify strengths and weaknesses in instructional strategies and delivery in order to determine professional development needs for both initial and follow-up training.

	Combo Box694: [2009]
	Combo Box695: [2009]
	Combo Box696: [2009]
	Combo Box688: [3rd]
	Combo Box689: [4th]
	Combo Box690: [5th]
	Combo Box700: [Contextual/Activity-Based Learning]
	Text666: 90.8
	Text667: 98.6
	Text668: N/A
	Text669: 
	Text670: 
	Text671: 
	Text672: 2.6
	Text677000: 
	Text673: N/A
	Text674: N/A
	Text675000: 
	Text676000: 
	Text678000: 93.4
	Text683000: 
	Text679000: N/A
	Text680000: N/A
	Text681000: 
	Text682000: 
	Text1000: 1.  K-5 students will create thinking maps both as part of group activities and independently to demonstrate the ability to use higher order thinking skills in context by  using comprehension strategies to sequence, predict, draw conclusions, compare and contrast, make inferences and determine main idea (ELA-7-E1); applying reasoning skills to life experience (ELA-7- E2), evaluating points of view and purpose (ELA-7-E3); distinguishing fact/opinion, determining cause/effect, generating inquiry, and making connections with real-life situations (ELA-7-E4) across a variety of texts  Students will also use the Thinking Maps they have created to provide written response to what was read (Write From the Beginning).

2.  Literacy stations designed to enhance higher order  comp. skills will also be incorporated into ELA instruction 

3.  At-risk students will engage in direct  tutoring  through the LEAP, Title I, & Voyager programs  as well as through Earobics & My Reading Coach after being identified by the DIBELS, LEAP & ILEAP assessments. 1st gd. Voyager students will receive sm. gp. tutoring with a certified teacher 4 days per week for 30 min.
	Text1001: Students will be able  to use higher order thinking strategies in context including using comprehension strategies to sequence, predict, draw conclusions, compare and contrast, make inferences and determine main idea (ELA-7-E1); applying reasoning skills to life experience (ELA-7- E2), evaluating points of view and purpose (ELA-7-E3); distinguishing fact/opinion, determining cause/effect, generating inquiry, and making connections with real-life situations (ELA-7-E4) across a variety of texts.
	Text1002: Implementation:

Using an implementation checklists for both Thinking Maps & literacy stations  the administration will observe each class at least 3 times giving feedback on the use of the H.O.T. strategies seen in the context of the Think. Maps produced, student writing based on Thinking Maps (WFTB), & lit. station activities.  The supervisor & curr. spec. for Voyager will meet with tutors monthly.


Effectiveness:

At  bimonthly WFSG meetings, teachers will review selected student HOT  activities including thinking maps pertaining to reading content material, student writing  based on TM  & Write From the Beginning as well as literacy station activities using rubrics &/or Wows & Wonders protocol to plan for future instruction, and to assess student comprehension and response to text as outlined in the performance tasks found in the Guar. Curr.  Voyager & DIBELS benchmark & prog. mon. will be reviewed every 3 weeks to determine student progress & adjust instruction and interventions as needed.
	Text1003: 4.  Teachers (and instructional paras) will present lessons which teach students the processes needed to organize & respond to information in text using 1 of 8 Thinking Maps, as well as  assist them in independently developing their own Thinking Maps. They will also help students make written response to text using the Thinking Maps which have been created (Write From The Beginning.)

5.  Teachers will design & implement literacy stations in which students are required to use H.O.T. skills in order to successfully complete activities.

6.  All ELA Literacy Activities are supported through curriculum activities, professional development, family involvement activities, technology, school climate activities, collaboration, and safe & drug free school activities.
	Text1004: Due to curriculum activities, students  will be encouraged to use  H.O.T. strategies in context  including using comprehension strategies to sequence, predict, draw conclusions, compare & contrast, make inferences & determine main idea (ELA-7-E1); applying reasoning skills to life experience (ELA-7- E2), evaluating points of view & purpose (ELA-7-E3); distinguishing fact/opinion, deter- mining cause/effect, generating inquiry, and making connect- ions with real-life situations (ELA-7-E4) across a variety of texts.
	Text1005: Implementation:

Using Thinking Map & literacy station impl mentation checklists , the  administration will observe each class at least 3 times on the use of the T. M., WFTB and H.O.T. strategies seen. Lesson content, instructional delivery strategies, use of task variety & differentiation as well as teacher assessment of student performance,  will be reviewed.   Feedback will be provided to the teacher & the SIT.


Effectiveness:

At bimonthly WFSG meetings, teachers will review selected student ELA H.O.T. activities including Thinking Map,  writing from WFTB as well as literacy station activities  using rubrics &/or the Wows & Wonders protocol  to plan for future instruction, & to assess student comprehension & response to text. Instructional delivery strategies & student motivation  will also be reviewed.  The Principal will review WFSG logs quarterly.
	Text1006: 1.  Students will solve problems as part of the Every Day Counts program in oral and/or written formats (as developmentally appropriate)  & complete contextual-based learning activities in  Investigations to demonstrate the ability to use knowledge of numbers and number relationships in context including constructing number meaning (N-1-E), estimating (N-2-E) comparing & ordering whole numbers (N-3-E), understanding & appropriately selecting basic number operations (N-4 &5-E), applying basic math facts (N-6-E) using correct procedures to compute & estimate (N-7&8-E) across a variety of problem solving situations &  real life applications (N-9-E) Students will  demonstrate the ability to utilize number & number relation concepts as they relate to constructed response problems, especially in the areas of algebra & measurement.  

2.  At risk students will engage in direct tutoring through the LEAP & Title I programs after being identified by the LEAP & ILEAP assessments.     

3.  K-5 teachers (and selected paras) will present activity-based lessons from Every Day Counts & Investigations. Content: The lessons will explicitly detail those content standards being addressed, with em- phasis on applicable benchmarks &  constructed response questions.   Emphasis will be on  using number concepts in constructed response questions related to algebra & measurement.   
	Text1007: Students will be able to use knowledge of nos. & no. relation- ships in context, incl.  constructing no,  meaning (N-1-E), estimating (N-2-E) comparing & ordering whole nos.  (N-3-E), understanding & appropriately select- ing basic no. oper- ations (N-4&5-E), applying basic math facts (N-6-E) using correct procedures to compute & estimate (N-7&8-E) in a vari- ety of problem solv- ing situations & real life applications (N-9-E). Students also will demo. the ability to utilize no & and no, relation concepts as they relate to con- structed  response problems.
	Text1008: Implementation:

Using a math  implementation checklist for Every Day Counts & Investigations, the administration   will observe each class at least 3 times, giving feedback on the aspects of the programs observed. Attention will be given to monitoring student use of constructed response math problems.




Effectiveness:

Grade level teachers will review oral responses during Every Day Counts activities, student work on performance tasks from the Guar. Curr., and, in gds. 2-5, parishwide checkpoint assessment in math  results (twice a year) to plan for future instruction & to assess student application of knowledge of no. & no.  relationships in their problem solving activities.   Teachers will share the results at monthly grade level meetings and/or biweekly WFSGs.
	Text1009: 4.  All Math Literacy Activities are supported through curriculum activities, professional development, family involvement activities, technology, school climate activities, collaboration, and safe & drug free school activities.
	Text1010: As a result of teacher & para implemented activities, students will  use  knowledge of nos. & no. relations  in context including constructing no. mean ing (N-1-E), estima- ting (N-2-E), compar- ing & ordering whole nos. (N-3-E), under- standing & appropri- ately selecting basic no. oper. (N-4& 5E), applying basic math facts (N-6-E) using correct procedures to compute & estimate (N-7 &8-E) across a variety of prob. solv. situations & real life applications (N-9-E)  Students will also demonstrate the ability to use no. & no. relation concepts in constructed response problems.
	Text1011: Implementation:

Using a math  implementation checklist for Every Day Counts & Investigations, the administration will observe each class at least 3 times giving feedback on the aspects of the program observed. Attention will be given to reviewing lesson content,  instructional delivery strategies,  assessment of student performance and the use of task variety.  Feedback will be provided to the teacher and results will be reported to the  SIT quarterly.

Effectiveness:

Grade level teachers will review oral responses during Every Day Counts activities daily to plan for future instruction and to assess student application of knowledge of number and number relation- ships in their problem solving activities.  They will also review student performance on Investigations activities using the rubrics & performance tasks in the Guaranteed Curriculum. Teachers will share the results at grade level meetings on a quarterly basis.


